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Victorian Student Representative Council
VicSRC
Getting SRCs Together
Wow! Now that James has started there’s 
a lot happening.  Our fi rst cluster meeting 
is taking place in Darebin on the 31st of 
October and we’ve got a few other groups 
lined up to follow.  We’re also making 
contact with a host of other organisations 
to set up new opportunities for SRCs - 
so join up now and don’t miss out.
Introducing the new VicSRC Project Offi cer
G’day, I’m James Tonson the new project offi  cer with the 
Victorian Student Representative 
Council (VicSRC). I’ve been working 
and with SRCs for over ten years, 
beginning by being on my own SRC at 
Balwyn High School for four years.   
 I became involved with the 
VicSRC after realising that there was 
a bigger world than just my school 
and how much more we could do for 
students if we could work together and have a voice at a broader level.  Over the 
last eight years I’ve worked with other students and ex-students to try and make 
the vision of a state wide SRC a reality.  Th is has been a process of ups and downs 
due to the lack of consistent support from over-committed volunteers. 
 Now we have an independent paid person working for the VicSRC for 
the fi rst time and a great opportunity to really get things happening.  I’m really 
excited at the new potential this gives the VicSRC and that I’ve been asked to help 
make it happen.  
Contact us:  James and the 
VicSRC are now based at the 
Youth Affairs Council of Victoria 
(YACVic) and can be reached 
there on 9267 3744 or Toll-
Free from outside of Melbourne 
on 1300 727 176 or by email: 
vicsrc@yacvic.org.au  
CALLING ALL STUDENTS!
•   Would you like to host a local VicSRC cluster meeting?
Planning is underway for meetings of the VicSRC around Victoria.  These 
will begin with a series of local gatherings of SRCs in cluster groups which 
will lead up to the next VicSRC Congress to be held in the fi rst half of 2007. 
We are looking for individuals, SRCs or schools that are interested in 
participating in or hosting a local cluster group meeting in their area.  
These could take place either late this year or early next year.  If you are 
interested please contact James as soon as possible on the number above.  
•    Would you like to help plan the VicSRC Congress for 2007?
We would also love to hear from any students interested in being part of 
an organising group for next year’s Congress.  This is a great opportunity 
for students to gain experience in organising a major statewide event and 
contribute something to the VicSRC at the same time.  There are a range of 
different roles and skills needed so we have something to suit everyone.  
We hope the group will start meeting sometime during term four but 
let James know now if you’re interested.
Not a member?
Membership of the VicSRC 
includes the following benefits:
Subscription to Connect 
youth participation magazine
Discount to Second Strike 
SRC training
Membership of VISTA 
(Victorian Institute of SRCs 
and Teacher Advisors) 
including discounts to Form 
One Lane professional 
development seminars for 
SRC teachers
Membership of YACVic (Youth 
Affairs Council of Victoria) 
Victoria’s peak youth body.
Membership of YouthLaw
And those are just the formal 
benefits!
For a membership form, just 
contact James and he’ll send one 
out to you.
•
•
•
•
•
Want to consult with 
secondary students?  
Does your organisation want to know what 
students think?  If so then we’d like to help 
you fi nd out.  Through our network of SRCs 
we can arrange consultations with students in a 
particular area or across the state.  These can be 
based around a particular issue or be on-going.  
Partner 
with the VicSRC
We’re also looking to establish partnerships 
with people who’d be interested in supporting 
a VicSRC Cluster in their local area.  These 
could be people working for Local Councils 
or LLENs but we believe the mutual benefi ts 
could appeal to a variety of organisations.
To fi nd out more about these opportunities 
just contact the offi ce as above.
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(This report is drawn from a longer paper from John Lofl in 
for the International Association for Learning Alternatives, 
Democratic Education Consortium. John’s report is available 
at: www.learningalternatives.net)
Adults, why do you fear children’s participation? 
… Anyone who thinks children are the leaders of 
tomorrow is only procrastinating.
(Concern for Working Children Annual Report 2003)
The 14th International Democratic Education Conference (IDEC) was held over seven days in July 
in Sydney, Australia. As governments, including that of 
Australia, face the issue of how to prevent students from 
disengaging from education, IDEC contributes positively 
by highlighting models that have successfully put students 
at the centre of the learning process.
 Alternative education and democratic education 
share the same foundations: choice as staff and students 
voluntarily attend; customised 
learning based on students’ 
n e e d s ,  s t r e n g t h s ,  a n d 
interests; staff and student 
shared decision-making in 
a democratic climate; close 
relationships between staff 
and students in a community 
atmosphere;  alternative 
approaches to assessment; 
and community service for authentic learning, social 
change, and civic engagement.
 In 2006, IDEC discussed issues associated with 
student voice versus student action, traditional versus 
sustainable education, one-size-fits-all versus self-
actualization, colonising versus transformative education, 
students serving the community versus students changing 
the community, democracy as self-managed learning, the 
potential of democratic public classrooms and schools, 
and the new concept of public urban free schools.
 IDEC was hosted by the Australian Association 
of Progressive and Alternative Education (see www.
idec2006.org). The organisers point out that IDEC 2006 
is underpinned by well-developed educational theory 
and practice. It correlates strongly with the Adelaide 
Declaration National Goals for Schooling in the 21st 
Century agreed by the Australian Ministerial Council for 
Education, Employment, Training and Youth Affairs in 
1999 (http://www.mceetya.edu.au/nationalgoals) and, 
in a broader sense, it champions the principles and values 
established by the Declaration of Human Rights and the 
Declaration of Rights of the Child. IDEC 2006 also took 
place during the second year of UNESCO’s Decade of 
Sustainability in Education.
 IDEC 2006 was held at the Saint Ignatius’ College, 
Riverview on a beautiful hilltop overlooking the Lane 
Cove River and Sydney. Around 250 to 300 people from 
15 different countries attended: from Burma/Myanmar, 
Canada, Germany, India, Israel, Japan, Korea, Nepal, 
New Zealand, Spain, Switzerland, Thailand, UK, USA, 
and of course Australia. Schools represented included 
Currambena, Kinma and Blacktown Youth College in 
Sydney; Preshil, Hurstbridge Village School, Fitzroy 
Community School and Alia College from Victoria; 
Booroobin Sudbury Centre of Learning and Pine 
Community School in Queensland; Tamariki, Mountain 
Valley and Unlimited in NZ; Tokyo Shure in Japan; 
San School, Sungmisan and Dream School from Korea; 
What is IDEC?
IDEC stands for International Democratic Education Conference. It is not an organisation or a group, but a 
series of annual conferences. The first conference was 
in 1993, in Israel, at the Democratic School of Hadera. A 
few teachers and students from democratic schools found 
themselves at a large conference in Jerusalem, called 
“Education for Democracy in a Multi-cultural Society.” 
The speakers were mostly philosophers, professors and 
politicians, so the teachers and students had little opportunity 
to contribute. A small group was invited to Hadera for two 
days after the big conference, and the discussions were so 
stimulating that it was agreed to meet annually. 
Since then there have been IDECs in Britain (three times), 
Austria, Israel again, Ukraine, Japan, New Zealand, 
India, the USA and in 2005 in Germany. The number of 
countries represented has risen from the four present at 
the original meeting in Hadera to twenty-seven at the Berlin 
conference.
Young people of school age 
have nearly always played a 
large part; the conference at 
Sands in 1997 and the Tokyo 
conference in 2000 were run 
almost entirely by school 
students. Sometimes there 
has been a full program of 
prepared talks and workshops, 
and sometimes the program 
has been entirely decided by the participants after they 
arrived; sometimes there has been a mixture.
What happens is that at each year’s conference a school or 
similar organization volunteers to run the conference for the 
next year, or for the year after. At intervals calls have been 
made for an official structure of some kind, but in practice 
the autonomy of individual groups in arranging their own 
conferences has made for exciting variety. There are differing 
views as to the purpose of the IDECs. Some see them as 
an opportunity to discuss shared problems in a supportive 
atmosphere. Others hope to spread the idea of democratic 
education by inviting possible converts and attracting 
favorable publicity. The purpose of any given conference is 
decided by the organizers. (LIB-ED Articles, 2006).
International Democratic Education Conference
Sydney: July 10-16, 2006
Report by: John Harris Loflin
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the Tutorial School and Albany Free School from USA; 
and, the Freie Schule “Kapriole” in Germany, and many 
others.
 Woven throughout IDEC 2006 was the global 
theme of sustainability. This was true because education 
for sustainability and democratic education go together. 
The future belongs to the children. Our schools and 
curriculum must be based on the principles and spirit of 
sustainable development. Since it is their future we are 
preparing for, students must be a part of all aspects of the 
processes involved in creating sustainable schools.
What is Democratic Education? 
Perhaps a view of possibilities can continue a conversation 
about the defi nition. Currently, the defi nition seems to be 
bound by four general areas: 
Democratic processes, school governance, civic 
education, citizenship; 
Democratic classrooms and schools; 
Freedom to choose, learning without compulsion; 
and 
Global aspects, self-actualization.
Democratic processes, school governance, 
civic education, citizenship
Advocates of democratic education believe that students, 
if they are to acquire the skills, knowledge, and values 
they need to perform their roles as citizens in a democracy, 
should receive a type of education that actively engages 
them as citizens in their own schools and communities. 
For example, they believe that students should participate 
in the governance of the school and engage in service-
learning activities in their local communities.
Democratic classrooms 
and schools
There are many classrooms 
around the country were 
students are highly involved 
i n  c l a s s ro o m  d e c i s i o n s 
concern ing  c lass  ru les , 
curriculum, or assessment 
rubrics. Morning meetings, 
weekly  c lass  meet ings , 
classroom constitutions, a bill 
of rights and responsibilities 
are examples.
Democrat ic  schools  are 
n o w  a l s o  a  w o r l d w i d e 
phenomenon. (For a l ist 
of schools go to http://
www.educationrevolution.org/listofdemscho.html) 
Involvement of students in democratic schools goes 
far beyond traditional student councils or student 
government where participation in school decisions was 
limited to academic status and decisions concerning picnic 
menus or school dances. Presently, in many democratic 
schools students help with school climate, school rules, 
scheduling, curriculum, budgeting, and hiring decisions. 
(See www.idec2003.org)
1.
2.
3.
4.
Freedom to choose, learning without 
compulsion
The 2005 International Democratic Education Conference, 
held in Berlin from 31 July to 6 August, attracted 200 
participants from 28 different countries. These participants 
agreed upon the following statement: “We believe that, 
in any educational setting, young people have the right 
to decide individually how, when, what, where and with 
whom they learn, to have an equal share in the decision-
making as to how their organizations - in particular their 
schools - are run, and which rules and sanctions, if any, 
are necessary.”
(From www.idec2005.org)
Global aspects, self-actualisation
• Democratic education views the purpose of 
learning as creating a developmental process, which 
accompanies people throughout their lifetime. Such 
a process promotes the multi-faceted development 
of one’s personality, encourages independence and 
authenticity, fosters respect to human rights, and 
increases social and environmental responsibility. 
• Democratic education views the declaration of human 
rights, and its pertinence to individual, social and 
environmental rights as the basis for the development 
of a true democratic culture. 
• Democratic education views life in a democratic 
community culture within the school system as the 
basis for promoting a global democratic culture. 
• Democratic education views the right of every 
human being to be recognised as a unique individual, 
and to express her/his uniqueness, as the basis for 
educational interaction centred on respect, tolerance, 
and love. 
• Democratic education views the right of every 
human being to direct her/his life in general, and 
her/his life within the school system in particular, 
as a preliminary condition for the promotion of 
independent, responsible, creative, and authentic 
individuals.
• Democratic education views the educational fi eld as 
comprised of all aspects of life, such as family, play, 
work, school, culture, and the environment.
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• Democratic education views every democratic 
educational system as a ‘laboratory’ and every person 
involved in implementing democratic education as 
an ‘education researcher’ who aims at creating new 
methods and breakthroughs in the fi elds of learning 
and education. (Hecht, 2002)
The Program
IDEC 2006 began with a welcome from Dr Dennis Foley 
who talked about the problems Aboriginal students 
had/have with Australian public education. Himself an 
Aboriginal, he spoke of a few independent schools that 
are successful because they educate students in their 
own self-interests and encourage students to share in 
school/curriculum decisions, helping make sure the 
school respects their culture. He expressed concern with 
the Australian government’s attempts to rewrite national 
history. He went through a list of names of famous 
Indigenous persons hidden from the current national 
curriculum. He mentioned the Acacia Ridge independent 
school in Brisbane as an example of a curriculum that 
respects Indigenous history. He noted that the graduation 
rate for Aboriginal peoples is 25%. 
My full report also includes extensive notes 
and refl ections on the following presentations 
amongst others:
Professor Stuart Hill: 
Democracy! What’s Next? Transformative 
Learning
Professor Hill teaches students who are getting degrees 
in Social Ecology at the University of Western Sydney, 
a post-graduate program that explores the dynamic 
interrelationships between the personal, social, 
environmental, and ‘spiritual’. Its view acknowledges 
that everything we do as individuals affects others, our 
shared communities, and environments: we are parts 
of the whole and we need to take responsibility for our 
role. Key themes include cultural action, sustainability 
education, ethical leadership, transformative learning, 
and applied spirituality. (See http://www.uws.edu.au/
about/acadorg/caess/ssell)
A concept of ‘Co-operacy’: 
Autocracy was about ‘power over’ someone, thus 
control;
Democracy was about shared power, thus justice;
Co-operacy is about enabled/enabling personal/
relational power and agenda, thus emergence and 
spontaneity.
Yaacov Hecht: 
Democratic Education – Roots, Present, 
Different Directions and 
Democratic Education: A New Vision of 
Education for a Sustainable World
Yaacov Hecht is director of the Institute for Democratic 
Education (IDE) (www.democratic-edu.org) in Israel. He 
began his presentations by describing Hadera, Israel’s 
fi rst democratic school, which opened in 1987. With 380 
students aged 4-19 years, each decided how, when, where 
and what to do at school. It was run as a democratic 
institution with a school parliament, and mediation 
and executive committees. There are now 25 democratic 
schools in Israel.
 The IDE’s now aims to take what is learned in 
democratic schools and turn it into tools for innovative 
educational and learning systems. The goal refl ects the 
respect for diversity that democratic schools promote.
John Edwards: 
The Things We Steal from Children
By “The things we steal from children” John Edwards 
meant: what harm do teachers do by making all 
the decisions for students, stealing from them their 
participation in school, classroom, and their own learning 
decisions? 
If teachers do the deciding - what the topic is, what to 
do next, and what is needed, how will students ever 
know how to begin?
If teachers are always monitoring progress, setting the 
pace, eliminating problems, confusion, frustration, 
or failure, how will students learn to continue their 
own work?
•
•
•
•
•
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If teachers do all the planning, assessment, and 
deciding what is valuable, how will students find 
ownership, direction and delight in what they do?
If teacher provide no time to reflect, explore, think 
about thinking, give students ‘recipes’ to follow, 
specify that there are right and wrong answers and 
the one right conclusion, how will students get to 
know themselves as a thinker?
If teachers emphasise competitiveness, do not allow 
students to give or receive help from others, and see 
collaboration as cheating, how will students learn to 
work with others?
And, if teachers create a climate where students 
always play it safe and never fail, never follow their 
passionate interest to a satisfying conclusion, are 
afraid to ask questions, and are paralysed by the need 
to know everything before writing or acting, how will 
students ever know who they are?
 To foster more student voice in learning decisions, 
Edwards encouraged teachers to ask themselves:
Which part of the process do I keep to myself?
What do I steal from students that they could do for 
themselves?
Adrian Bertolini:  
RuMad? Creating Student Change Makers
ruMAD? (Are you making a difference?) is an innovative 
approach to teaching and learning. It is a bold example 
of how these two important curriculum directions can 
successfully be addressed within one program. ruMAD? 
activities are based upon student identified values and 
interests. With ruMAD?, students take responsibility 
for their learning through an inquiry approach that is 
designed to assist them to come to a deeper understanding 
of the community issues they tackle.
 ruMad? is about making a difference. Through 
this concept, students are immersed in a unique program 
of social change and innovative learning. The process has 
three phases. It starts with students identifying shared 
and important values as a group. Once shared values 
are established, students identify community issues that 
are inconsistent or in conflict with those shared values. 
Students then explore possibilities for action through 
various levels of involvement in social change activities, 
and lead the planning, implementation and evaluation of 
their chosen projects.
Roger Holdsworth:  
Student Action, Participation, and Community
This workshop emphasised the importance of students 
shaping their community, not community service or 
service learning. Even when framing the discussion in 
the form of volunteering, or as a personal, class, or school 
project of choice that students want to do, community 
service/service learning still puts students in the role of 
servant: It’s as though it is not their community; that they 
are an outsider; they serve it as though they are doing 
for/providing a service for. This makes students feel 
disconnected from their community as opposed to being 
•
•
•
•
•
•
a part of their own community that they could shape. 
Educators need to consider helping students shape their 
community: Give back, not provide a service. This shift in 
perspective gives students a sense that they could go off 
and take control of/change a community problem.
 The idea of Student Action Teams (SAT) was 
introduced as one answer. “Student Action Teams are 
about supporting young people to question, construct, and 
develop the multiple communities in which they live and 
wish to live.” SATs involve a group of students who work on 
a real identified issue of community interest. The students 
carry out research on the problem and develop solutions 
– either proposals for others or actions they then take. 
Di Roberts:  
Minimbah Aboriginal Education
The Minimbah Aboriginal Pre-School and Primary School 
was founded in 1963 in East Armidale, NSW, near the local 
Narwan village. It was opened as a preschool under the 
auspices of the Save the Children Fund. ‘Minimbah’ means 
‘place of Learning’ in the Anaiwain language. 
 Principal Di Roberts noted that the state of 
Aboriginal education has progressed over time. Yet, 
issues such as low self-esteem, feeling of helplessness, 
poor health conditions, social isolation, and cultural 
persecution still plague the community. The historical use 
of a monolithic one-size-fits-all state curriculum made it 
easy to judge and label those who did not fit.
Adrienne Huber:  
After democracies what next...freedom!
Adrienne Huber’s concept of ‘distributive decision-
making’ was refreshing and brought a lot of discussion. 
During her talk, she explained that democracy is 
traditionally reduced to some form of voting either as in 
a consensus or as majority rule. Ideas, proposals, issues 
are brought forth and discussion, deliberation, negotiation 
takes place - followed by a vote. This seems to leave some 
“out in the cold,” keeping them from needs they have 
to develop as human beings. In some situations, due 
to various factors (more people of one persuasion than 
another) it takes a while to reach consensus.
 Distributive democracy protects the right of 
individuals or small groups to have their ideas given 
respect and a chance to develop. An Individual or group 
who have good workable ideas, but who would not be 
recognised and given a chance in a ‘majority rules’ climate, 
find this form of governance equitable. This creates a 
positive, enabling culture: Go for it! Prove yourself!
Asakura Kageki:  
The Tokyo Shure
In 1985, school refuser Ms. Keiko Okuchi and parents 
of other school refusers started a democratic alternative 
of choice. Since the Tokyo Shure free school (www.
shure.or.jp) opened, the movement has grown. In 1999, 
various students from Tokyo Shure began thinking of the 
possibilities of creating a university. In 2001 a free school 
network (www.freeschoolnetwork.org) was founded to 
support other free schools. Presently there are over 125,000 
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school refusers in Japan. They have also established the 
Home Shure organisation for Japanese homeschoolers 
(www.homeshure.jp). Currently there are about 200 
students (elementary through high school) attending.
Phil Smith and Sue Burton: 
A Conversation Between Sustainability 
Education and Democratic Education
The characteristics of democratic education could also 
be used to describe those that enable sustainability. They 
discussed the UN’s Decade of Education for Sustainable 
Development 2005-2014 (DESD) - a global effort to ensure 
the future for “every one, every where, every when.” 
They went on to explain ‘sustainable schools’ which they 
defi ned as a means to carry out the DESD initiative. 
 The relationship between Sustainability Education 
and Democratic Education was then made:
Students must be informed and given the opportunity 
to share in classroom and school decisions that 
directly/indirectly involve the values, practices, and 
goals of global DESD efforts.
This would involve them in the process of:
Deciding what issue, problem, or task that they, 
the class, school, or community wants to study, 
research, solve, or carry out
How, where, when they want to study/research/
solve it
How their DESD efforts will be assessed
 If we want sustainability, we have to have 
democracy. Environmentally sustainable schools/
classrooms need student voices. Sustainability Education 
needs Democratic Education.
The Currambena School
The children, parents, staff, and board members of the 
Sydney’s Currambena School were one of the hosts of the 
conference. Currambena School was founded in 1969 and 
is globally recognised as a leader in innovative educational 
thinking, the school’s motto reads: “Where self-worth is 
the key to happy and effective learning”.
 Currambena students range in age from 
preschool to 12 years old. The number of classes and their 
composition vary depending on the number and age of 
the children attending the school in any year. 
•
•
a.
b.
c.
 At Currambena all decisions that affect the school 
are made at class, school and council meetings. Each 
student, parent and staff member has an equal vote and 
together they share the responsibility for the quality of 
life at the school. This builds children’s understanding, 
pride, and ownership of their environment.
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IDEC Follow-up
“My body is satisfi ed, my mind is stimulated and my spirit 
is uplifted”. This response from one of the participants says 
it all.
 Two months have passed since we all were together 
at IDEC in Sydney and the memories of our time together are 
strong. Thank you again for your enthusiastic participation 
and the warm, wonderful, spirit you created at our gathering. 
I hope that it has remained with you as you continue your 
unique lives and work in so many different places.
 Bryn continues to work on the post-IDEC2006 website 
and has now added in another talk and many photographs 
and we invite you to take a look and relive the moments!
www.idec2006.org
 We hope this site will stimulate your memories, give 
you a taste of the experience and inform you about some of 
the IDEC2006 happenings.
Click on TALKS and fi nd edited recordings, and slides 
when we have them. There are more to come!
Click on FEEDBACK and find the report that has 
been completed based on the responses of many of the 
IDEC2006 participants. This has been sent to the next 
IDEC Organising Committee in Brazil along with the 
Report from the IDEC2006 Organising Committee.
Click on RESOLUTIONS for the decisions and 
resolutions passed at IDEC2006 meetings.
Click on PHOTOS: the Galleries will stimulate the 
IDEC2006 memories.
Next IDEC
The next IDEC will be hosted by the Institute for Democratic 
Education in Brasil, IDEB.
For more information contact Carol: casumie@gmail.com
Cecelia Bradley
•
•
•
•
21October 2006
News and Reviews
Making Contact Corner:
Looking for Teachers around Programs 
with Young Children and Community/
Family Linkages
We publish the journal Democracy and Education in Portland, Oregon, USA. (see  http://www.lclark.
edu/org/journal/)
 We were wondering if you might help to put us in 
touch with a teacher (or a few teachers) who are working 
with younger children -- ideally perhaps with minority 
children - in a way that fosters or supports relationships 
with the community or heavily integrates the family 
into the learning process. We would love to encourage 
anybody you come into contact with to consider us as a 
good place to publish. Are there any folks who ring a bell 
that you might be able to put us in touch with?
Sara Guest 
sarag@lclark.edu
Looking for an Australian High School 
Biology Teacher/Class
There is a High School Biology teacher here in Indianapolis (USA) who is looking for a similar public 
High School Biology class or students in Australia to work 
with on global issues and projects with environment, etc. 
Do you know of any such teacher?
John Loflin
johnharrisloflin@yahoo.com
Student Action Teams Manual Shifts ... 
The Student Action Teams Manual was developed in Victoria in 2002-3 from the statewide 
SAT project supported by the Victorian Departments of Justice and of Education and Training. 
Hard copies of the Manual have been difficult to find for some time, but an electronic version was 
available on the Department of Education and Training’s sofweb site. With the rearrangement of 
that site, the Manual can now be found at:
http://www.eduweb.vic.gov.au/edulibrary/public/curricman/middleyear/StudentActionTeamsManual2003.pdf
Are We There Yet?
A National Youth Conference for young people, youth workers, 
educators, policy makers, academics 
and researchers, community workers 
and anyone interested in youth affairs 
in Australia, will be held in Melbourne 
on 1-2 May 2007.
 This conference, the first since 
1998, is being hosted by the Youth 
Affairs Council of Victoria in partnership 
with sister organisations in other 
states and territories: YAPA, YANQ, 
YACWA, YACSA, YNOT, YCACT and 
NTYAN, and is being supported by the 
Department of Victorian Communities 
of the Victorian State Government.
 Proposals for papers, workshops, 
panels, discussions and so on close on 
October 30, 2006 (abstracts should be 
sent in by then) and early-bird registrations 
will be open in January-February, 2007. 
Registrations will finally close on April 
27, 2007.
 To register your interest, and to 
receive  regular conference updates, e-
mail to: conference@yacvic.org.au with 
the subject line ‘conference e-list’.
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challenge you  ...
take the next step
Connect publications available:
order form - page 24 
Student Action Teams: 
Implementing Productive Practices in Primary and Secondary School Classrooms
Student Action Teams can be set up by individual 
schools and clusters of schools around issues such as 
community safety, the environment, values, recreation, 
bullying, health and so on. The Student Action Teams 
in this cluster of 10-15 schools have been researching 
and acting around traffic safety and the environment. 
The book outlines the basic 
principles of Student Action 
Teams, summarises what 
has been learnt about their 
practical operation, and tells the 
story of successful approaches 
and outcomes in two projects. 
The principles and approaches 
outlined here can be used to 
guide developments in any school 
- acting alone or in a cluster.
Order copies of Student Action 
Teams from Connect using the form provided on page 24.
This book (first published in 2006) outlines practical 
ways to establish and implement Student Action 
Teams. It tells the story of primary and secondary 
schools in Melbourne’s northern suburbs that are 
currently organising such Teams and reflecting on their 
implications for their teaching and learning.
The basic ideas about Student Action Teams are fairly 
simple – but with profound implications for schools and 
communities. These are teams of students who, as part of 
their school curriculum, adopt a community issue that they 
care passionately about, research it, decide what needs to 
be changed or improved and take action to achieve that.
These Teams are:
• Purposeful: the learning that takes place is seen by 
students to have immediately useful purposes; and
• Productive: the work that students do produces 
practical and significant outcomes over and above 
individuals’ own learning and beyond the classroom.
The first Connect publication - an exciting 108-page 
publication from and for Australian primary and secondary 
schools - supports effective and relevant participation of 
students in educational decision-making.
It brings together a collection of ideas that              
                                       to go beyond criticisms of 
ineffective Student Councils. Student Councils and 
Beyond enables you to find out what students, teachers 
and schools have implemented around Australia: 
exciting and practical ways that you can              
                     to go beyond tokenism ... and 
make a difference.
Copies of Student Councils 
and Beyond are available from 
Connect  for $30 each (including 
postage). Current financial 
subscribers to Connect get 
copies at a discounted rate: 
$25 each including postage! 
Complete and return the 
order form on page 24 to 
Connect with your payment.
Student Councils and Beyond:
Students as Effective Participants in Decision-Making
Reaching High: 
A Program Promoting Positive Approaches to Learning Differences
Reaching High tells the story of 14 years’ work 
around literacy in north central Victoria. Student 
participatory approaches are central to a program 
that caters for students with learning differences, with 
an annual student-run three-day regional camp as 
the culmination of that program. This camp brings in 
adult role models who have, or have had, learning 
differences, to act as mentors for students. Past 
student participants now also act as leaders, adult 
role models and assistants. 
This inspiring and exciting 120-page book documents 
the development and operation of the Reaching High 
Program. It outlines the theory and community links 
behind the program, and how it is built on the active 
and strength-based participation of students.
The book is being published by Connect in 2006 and 
will be available in December.
Order a pre-publication copy now: $30 each ($25 for 
Connect subscribers). Use the form on page 24 of 
this issue.
NEW!
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Clearinghouse
Documents
The documents listed in this column may be of general 
background interest.  A photocopy is available for research 
purposes.  The length and cost (to cover copying and 
postage) is listed.  Please order by code number.
 A full, computerised index of these documents 
is now available from Connect for $3;  this can be 
accessed and printed by topic, key-word etc or simply 
sequentially.
Code Description/Pages/Cost
593 Student disengagement from primary schooling: 
a review of research and practice (Murray et al, 
Centre for Childhood Studies, Faculty of Education, 
Monash University) A report to the CASS Foundation 
           (30 pp; $3.00)
Connect receives many publications directly or indirectly 
relevant to youth and student participation.  We can’t 
lend or sell these, but if you want to look at or use them, 
contact us on:  
   (03) 9489 9052 or (03) 8344 9637
Australian:
Australian Journal of Guidance and Counselling (AGCA, 
Hindmarsh, SA) Vol 16 No 1; 2006 
Education Views (Department of the Arts and Education, Qld) 
Vol 15 Nos 11-15; June-August 2006
The Guide Beside: A Strategy for Learning to Live 
Sustainably (Hocking et al for Victorian Association for 
Environmental Education and Department of Sustainability 
and Environment, Vic) Professional Development for 
Sustainability Facilitators project
Hop on the Cultural Competency Bus! (Lindy Drew, LGAQ, 
Qld) Participant’s Workbook: LGAQ Youth Development 
in Local Government Conference
ICAN Newsletter  (Innovative Community Action Networks, 
Adelaide, SA) #1; August 2006
Staying on at school: Improving student retention in Australia 
(Lamb et al, Centre for Post-compulsory Education and 
Lifelong Learning, The University of Melbourne, Vic) 
Summary report for the Queensland Department of 
Education and the Arts, August 2004
Student Engagement and Retention: A South Australian Youth 
Engagement Strategy (DECS, Adelaide, SA) 2005
Vincent Youth Bulletin (Vincent Youth Development Project, 
Townsville, Qld) April 2006
YAPRap (Youth Action and Policy Association, Surry Hills, 
NSW) Vol 16 Nos 9; September, 2006 
YACVic Annual Report (Youth Affairs Council of Victoria, 
Melbourne, Vic) 2005-2006
Yikes (Youth Affairs Council of Victoria, Melbourne, Vic) Vol 4 
Nos 9-10; August-October 2006
Youth and the Future Effective Youth Services for the year 2015 
(Sercombe et al, for NYARS; ACYS, Hobart, Tas) 
Youth Studies Australia (Australian Clearinghouse for Youth 
Studies, Hobart, Tas) Vol 25 No 3, September 2006
International:
Life Learning (Toronto, Canada) September/October 2006
Local and Overseas 
Publications Received
Is Your Connect Subscription Up-to-date?
The number on your Connect label tells you 
the issue with which your subscription expires.  
Please renew promptly - renewal notices cost us 
time and money!
Friends of Connect
By subscribing at a higher rate, the following 
have helped keep Connect going.  We gratefully 
acknowledge receipt of the following contributions 
since the last issue of Connect:
Sustaining Subscribers ($100 for two years):
Kerry Howard  Ballarat (Vic)
&
j “
+
Connect has a website:
http://www.geocities.com/
rogermhold/Connect
Slowly growing with information about 
subscribing, some back issue contents 
and summaries of Student Councils 
and Beyond and Student Action 
Teams.  
Check in occasionally!
Connect 161:24
 Copy or use this form to subscribe to Connect
 and to order materials from Connect:
  To: CONNECT, 12 Brooke Street, Northcote  3070  Victoria  Australia
  From: Name:   ...................................................................................................................
  Address: ...................................................................................................................
    .............................................................................  Postcode: ....................
 SUBSCRIPTIONS:
 I/we enclose a new/renewal subscription to CONNECT: 
 (circle amount)        1 year   2 years
 • an individual or personal subscription *      $20     $40
 • a primary/secondary school student subscription *   $  5     $10
 • an organisational (school, library etc) subscription     $30     $60
 • a student organisation (SRC, JSC etc) subscription   $10     $20
 • a supporting/sustaining subscription     $50   $100
 • a lifetime subscription:  ... forever: ...     $1000
       Subscription Sub-total:  $ ..........
 MATERIALS:
 Back issues of Connect     ($4 single; $6 double issue).  Circle issue/s required: $ ...........
1980: 1, 2, 3, 4, 5, 6/7; 1981: 8, 9, 10, 11, 12;  1982: 13/14, 15, 16, 17, 18;  1983: 19, 20, 21, 22/23, 24;  1984: 25, 26, 27/28, 29, 30;  
1985: 31, 32, 33, 34, 35, 36;  1986: 37/38, 39, 40, 41, 42;  1987: 43, 44, 45, 46/47, 48;  1988: 49, 50, 51/52, 53, 54/55;  1989: 56, 57, 58, 59, 60;  
1990: 61, 62, 63, 64, 65/66;  1991: 67, 68, 69, 70, 71, 72;  1992: 73, 74, 75, 76, 77/78;   1993: 79, 80, 81, 82, 83, 84;  1994: 85/86, 87, 88, 89, 90; 
1995: 91, 92, 93, 94, 95/96;  1996: 97, 98, 99, 100, 101, 102;  1997: 103, 104, 105, 106/107, 108/109; 1998: 110, 111, 112, 113, 114;  
1999: 115, 116, 117, 118, 119, 120;  2000: 121, 122, 123, 124/5, 126;  2001: 127, 128, 129, 130, 131, 132;  2002: 133/4, 135/6, 137, 138; 
2003: 139, 140, 141, 142, 143/4;  2004: 145/6, 147, 148, 149, 150;  2005: 151, 152, 153, 154/155, 156; 2006: 157, 158, 159, 160, 161
    • Cross-referenced index to contents of Connect back issues ($3)   $ ..........
 ***SPECIAL OFFER: Any calendar year of Connect back issues (6 issues) ($12) *** $ ..........
  Miscellaneous Resources:
  •   2005! Student Councils & Beyond ($30; $25 for Connect subscribers) $ ..........
  •   2006! Student Action Teams ($30; $25 for Connect subscribers) $ ..........
  •   NEW! Reaching High ($30; $25 for Connect subscribers): pre-order $ ..........
  •      Democracy Starts Here!  Junior School Councils at Work (1996)    $ ..........
 Case studies of Primary School SRCs  ($7 or $12 for two copies)       
 Foxfi re Resources:
  • Sometimes a Shining Moment (Wigginton) ($25)      $ ..........
  • Foxfi re:  25 Years  (Doubleday)  ($25)      $ ..........
  Documents:
  • Photocopies of the following documents:       .......  .......  .......  .......  .......  .......    $ ..........
  • Cross-referenced Index to photocopies of documents  ($3)   $ ..........
       Materials Sub-total:  $ ..........
       TOTAL ENCLOSED:  $ ..........
Connect
ABN:  98 174 663 341
Tax Invoice
No GST; Connect is input taxed
*   cannot be paid for with an organisational cheque
** all payments in AUD;  add $10 pa outside Australia
(all prices include postage and 
packaging within Australia)
